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This thesis addresses the question, "Can a social studie learning acti vity, using 
film , help student become more aware of the ir cultural attitudes?" The research explores 
the use of the teaching tool, film , in combination with a learning activity to provide 
students with a valuable learning experience that encourages them to examine their 
cultural attitudes. This thesis argues for further inclusion of cultural attitude awareness in 
the social studies programs as part of c itizenship education. The learning activity 
designed and used in this thesis proves to be a valuable way to encourage student cultural 
attitude awareness. The goal of this research is that further investigation and 
implementation of cultural attitude awareness of students will be carried out in high 
school social studies. 
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This research addresses the question, "Can a social studies learning activity, using 
film, help students become more aware of their c ultural attitudes?" This study has three 
objectives. The first objective is to help students recognize their cultural attitudes. The 
second objective is to have students generate definitions of culture and cultural attitudes. 
Finally, I hope to provide intermediate and secondary teachers with a valuable learning 
activity for u e in the social studies curriculu m. Film can be a useful teaching tool to 
engage students in a learning activity to bring about awareness of thei r cultural attitudes. 
This research is driven by my desire as a social studies teacher in Newfoundland and 
Labrador to link the teaching tool of film to a learning activity that hopes to promote 
students awareness of how they perceive cultural groups. 
Students should recognize their cu ltural attitudes because it is an important step in 
understanding how what they believe about people affects how they treat them. Students 
in Newfoundland and Labrador could be sharing a classroom with another student who 
came to Newfoundland and Labrador because of a variety of reasons; the ir parents may 
have come here to work, they may be escaping hostile condition in their country or they 
may be coming here as part of a student exchange program. By understanding their 
cultural attitudes and how they are formed, students will feel more confident to interact 
and be social with students or anyone el e from a culture that is different from their own. 
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On March 2 1, 2007, the provincial government of Newfoundland and Labrador 
launched the province's first immigration strategy. Diversity- Opportunity and Growth 
is a strategy to significantly increase the attraction and retention of immigrants to the 
province. This means that if the strategy is successful , with in the next ten years 
Newfoundland and Labrador will see the tradi tionally homogenous population change to 
include more diverse cultural groups. One of the goals of the strategy is, "To encourage 
Newfoundlanders and Labradorians to welcome immigrants into their communities and 
celebrate cul turaJ diversity" (Government of Newfoundland and Labrador, March 21, 
2007.) The government's strategy also includes a rationale: 
There are direct benefits associated with immigration. Immigrants help to 
stimulate economic growth within communities when they establish 
businesses and employ local res idents. Immigrants bring new thinking, 
innovation and creativity to directly benefit local economies. Immigrants 
offer a wealth of connections to the global marketplace and can open 
door for Newfoundland and Labrador business ... Immigrants also bring 
their culture, food, music and art, all of which enriches a shared 
experience for residents of the province. (Government of Newfoundland 
and Labrador, March 21, 2007) 
To achieve this goal, social studies educators need to focus on what is included in 
the soc ial studie program to help students understand thei r cultural atti tudes and where 
they come from. The learning activity using film outlined in this research wiJJ he lp make 
the goal outlined by the government achievable. 
The second objective of this research is to have students generate a definition of 
c ultural attitudes. Students need to identify what they already know about culture in 
order to form new knowledge of cultural attitudes. By generating a definition, students 
have a starting point from which they can develop new knowledge and an understanding 
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of cultural attitudes. By using film in a learning activity the students are provided w ith a 
visual representation of a definition of cul ture. A film that highlights a cultural group or 
cultural event will present to students the characteristics of culture and cultural groups 
that they generated in their definition. Providing a visual of the definition of culture and 
cultural groups appeals to a wide variety of learning styles. 
The fin al objective of my research is to provide teachers with a useful learning 
activity that will give them a plan of action fo r encouraging students to think about the ir 
cultural attitudes. My research will provide teachers with a framework to develop the ir 
own learning activitie using film, which aims to bring about cultural attitude awareness 
in students. The choice of film and learning activity can be modified to suit the teacher's 
choice of film and students' choice of representing their cultural attitudes. 
Social studie education is concerned with citizenship as its primary goal. This 
study is unique because it expands on the notion of citizenship to include not only what 
we do as c itizens (for example, partic ipating in the de mocratic process) but also how we 
feel as c itizens. The awareness of attitudes about other cultural groups is part of 
citizenship education because it improves students' personal development and social 
consc1ence. 
Need for the Study 
Students need to reflect on their cultural attitudes to become better c itizens. By 
understanding why they have atti tudes, they can be aware of their feelings and seek to 
understand a culture before they form opinions. There is not an underlying assumption 
that s tudents have poor attitudes or that they need to change the ir attitudes towards 
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cultural groups. The underlying assumption when teaching cultural attitude awareness is 
that all people need to reflect on their attitudes towards cul tural groups who are different. 
Those who are aware of their cui tura1 attitude are then seeking to understand and 
appreciate what cu ltural groups bring to a society. 
Cultural attitude awareness is needed in social studies education because in 
Newfoundland and Labrador schools students are being exposed to people from other 
cultural groups. For example, in Newfoundland and Labrador, there has been and will 
continue to be an influx of foreign people who come here to work in the oi l and gas 
industry. Newfoundland and Labrador students will be interacting with people from 
various cultures and they need to understand the ir attitudes towards these cultural groups. 
As globalization becomes more apparent in rural parts of the province, students who have 
never been introduced to different cultural groups (other than through media) need to 
know how to asse s their attitude and reflect on why they have the attitudes they do. 
Film is a way to present cultural groups to students and have them reflect on the content 
of the film as a way to reflect on their own cultural attitudes. Although Newfoundland 
and Labrador is becoming more diverse, many school populations still include only one 
cultural group. Fi lm provides teachers with a teaching tool to present cu ltural groups to 
students. 
Newfoundland and Labrador is predominantly Caucasian and students live in 
communities where traditionally there are few people who stand out culturally from the 
norm of the ir surrounding community groups. This could include people living with a 
disability, homosexuals or any cultural group that is a minority. This study will give 
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students the opportunity to think about how they feel about different cultural groups and 
the learning activity using film will encourage them to think about how they treat 
different cultural groups. This research also needs to be done because many 
Newfoundlanders and Labradorians are not staying in the province after they fini sh high 
school. Currently the trend is that young people are exploring various parts of Canada 
and the world for work. Where students go to li ve, they will encounter people w ho share 
a culture very different from their own. For example, there are a number of people 
working at the College of the North Atlantic campus in Qatar who are from 
Newfoundland and Labrador. The stude nts of Newfoundland and Labrador will not be 
isolated from different cultures after they fini sh high school; they therefore need to 
understand cultural attitudes and how to identify their own. 
It is challenging to examjne cultural attitudes towards different cultures in 
Newfoundland and Labrador due to the homogeneous population. A homogeneous 
population is when the majority of the people li ving in an area are from the same 
genealogical background. The majority of the population Ji ving in Newfoundland and 
Labrador are of European origin. This is a resul t of the historical pattern of settle ment by 
Europeans and the low levels of later immigration. There is an aboriginal popula tion 
Jiving mainly in Labrador and southern Newfoundland consisting of three e thic 
categories; the Inuit li ve along the north coast of Labrador, the Innu li ve in the interior of 
Labrador, and the Mi'kmaq traditionally live in the southern areas of Newfoundland. A 
large majority of the present-day inhabitants of Newfoundland and Labrador are the 
descendents of people who migrated here from re lati vely small areas of southwestern 
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England and southeastern Ireland between the middle 1 i h century and the middle 19111 
century (Newfoundland and Labrador Heritage Web Site Project, 2000). According to 
the 200 J Newfoundland and Labrador census, the number of people of British Is le origin 
is 266, 010 of a total population of 508, 075. Tho e of French ethnic origin amounts to 
27, 835, while aboriginal origin is 28,065 (Newfoundl and and Labrador Statistics 
Agency, 2001 ). Because Newfoundland and Labrador's population has little ethnic 
divers ity, I chose an alternative to having students examine their own cul ture as a way of 
accompli hing the task of showing students a diversity of cultural groups. I chose to use 
a film to introduce students to a variety of cultural groups. 
For the purpose of this study a cultural attitude is defined as an individual's 
feelings, expressed through words, of another person 's culture. To understand what 
cultural attitude is, it is necessary to fir t define culture . Ling define cul ture as "the 
behaviors, habits, beliefs, expre sions, artifact and signs that a group, community or 
society creates to adapt to its physical and soc ial environment ' (Ling, 1999, p. 52). Ling 
has broken down culture into a eries of e lements that encompass what culture means. 
When a group of people share the same elements of a culture, they are said to be a part of 
the same cultural group. Some examples of cultural groups are: the e lderly, African 
American people, teenagers, disabled people and religious group . Cultural attitudes are 
a response to the elements of a different cultural group that form the overall opinion of 
that cultural group. The elements of a person ' s cultural group are the basis from which 
people form opinions and the opinions become the cultural attitude. In social studies 
education the elements of culture are explored in the curriculum. 
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Foundation f or the Atlantic Canada Social Studies Curriculum is a framework for 
social studies programs in the Atlantic Provinces. The framework includes the general 
curriculum outcome, "Culture and Di versity" (Newfoundland and Labrador Department 
of Education, 2001 ). "General Curricul urn Outcomes" is the term used by the 
Department of Education that refers to the expectatio ns for the program and specificall y 
what the students should be familiar with afte r completing the program. The document, 
Foundation f or the Atlantic Canada Social Studies Curriculum was written in 
collaboration with the four Atlantic Provinces of Canada, using groups of social stud ies 
experts. The document has three purposes. First, it serves as a framework for the design 
of a social studies program from kindergarten to grade twelve, and the framework guides 
and directs development of the curriculum guides. Secondly, the document prov ides a 
framework of the outcomes of the curriculum for educators, along with other people, to 
re fer to when making decisions about the learning experiences, instructional techniques, 
and assessment strategies in social studies. Finall y, the document informs educators and 
the general public about the philosophy and scope of social studies education in the 
Atlantic Provinces. The document was written to progress social studies education and 
improve teaching and learning, while validating the ex isting effective practices 
(Newfound land and Labrador Department of Education, 2001 ). 
"Cul ture and Diversity" refer to the general curriculum outcome that states that 
students are ex pected to demonstrate the nature of culture, the diversity of culture, and 
various perspectives of culture. Students should be able to explain what culture is, how it 
is di fferent aero s different cultural groups and what culture means for d ifferent areas of 
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the world and the people who experience culture. The general curriculum outcome, 
"culture and diver ity", provides the students with an opportunity to evaluate the 
formation of cultures, how cultures survive and change due to power struggles within 
structures, ystem and individuals within society. For example, by the end of grade 
twelve students are expected to evaluate the policy of multiculturalism and its 
implications for Canada. In regards to this study, students will be able to reflect on their 
attitudes toward different cu ltures by watching a film that highlights different cultural 
groups and how those attitudes contribute to Canada being multic ultural (Newfoundland 
and Labrador Department of Education, 200 I). 
"Culture and diversity" i an important general curriculum outcome because its 
purpose is to develop an understanding of cu lture, diversity and worldview. The outcome 
e ncourages tudents to recognize the s imilarities and differences reflected in various 
personal , cu ltural, racial, and ethnic perspectives. The cun·iculum that teaches "culture 
and diversity" must be both a motivating experie nce and an engagement of stude nts in a 
meaningful learning experience. This research ex plores a teaching strategy that aims to 
achieve a meaningful learning experience, using film as a tool to motivate and engage 
students to respond to the theme of cultural attitudes. 
Currently, the social studies curriculum in Newfoundland and Labrador has 
several courses that include fi lm as a teaching tool in high school ·ocial tudies under the 
heading, "Sample learning/teaching strategies." For example, in Canadian History I 20 I 
the curriculum guide suggests that teache rs have students view the movie The Canadian 
Caper, then use it as a forum to discuss the fo llowing points: a) Canada' s involvement in 
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the 1980 hostage incident in Iran , b) the role of Canadian diplomatic missions in general, 
and c) the positions (titles) of embassy personnel. This teaching/learning strategy would 
teach students the specific curriculum outcome: "The student will be expected to examine 
Canada's contemporary role in international affair ." Also in the same curriculum guide, 
in section VI under the heading " Resource " there is an extensive li t of videos that can 
be used as teaching tool s (Department of Education, 2000). Teachers are not required to 
use any specif ic film in the courses, howeve r, there is mention of films in the curriculum, 
which suggests that videos are considered valuable teaching tool when linked to specific 
curriculum outcomes. 
In addition to Canadian History, the World History 3201 curriculum guide 
mentions the use of film numerous times throughout the sample learning/teaching 
strategies. For example, under the specific curriculum outcome 2.2, which states: 
" Students will be expected to draw upon primary and/or secondary sources to 
demonstrate an understanding of the Great Depression and the emergence and nature of 
fascism in Italy and Germany" (Government of Newfoundland and Labrador, 2003, p 30) 
it suggests that teachers have students view a video addressing the economic and political 
climate in Italy that contributed to Mussolini 's rise to power. There is no suggestion of a 
specific film to use; however, the film Tea with Mussolini would be an excellent 
suggestion. Also, the curriculum guide suggests in its resources section a list of useful 
videos that teachers can use as teaching tools (Government of Newfoundland and 
Labrador, 2003). Again, teachers do not have to use film in the classroom, but the 
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curriculum guide does encourage teachers to make use of videos when teaching the 
curriculum outcomes (Government of Newfoundland and Labrador, 2003). 
This research contributes to the educational strategies suggested in the previous 
c urriculum guides in social studies education by exploring the effectivenes of one 
teaching strategy. I use film in a learning activity where students represent their cul tura l 
attitudes towards a specific cultural group. Students fi rst brainstorm the defini tion of 
culture, cultural groups, attitude, and finally cultural attitude. Students then examine a 
set of viewing questions (see appendix A) to accompany the fil m, Paper Clips. After 
students watch the film, they are given a collection of resource materia ls (written 
information and pictures) on a specific cultural group. T hey then use the material to 
demonstrate their cultural attitude by representing it on a quil t patch. Finally, students 
present their quilt patch to the class. 
Film is used as a teaching tool because of the underlying assumption that today' s 
students are motivated to learn by using media resources. Students use media resources 
(music, fi lm, and the internet) on a daily basis. D'sa (2005), an A merican social studies 
educator, points out that teachers in the Uni ted States now use e ntertainment f ilms instead 
of textbooks, or often as an addition to textbooks. She argues that teachers use film as a 
resource of information that can be criticall y analyzed (D 'Sa, 2005). She cites Bai ley and 
Ledfo rd ( 1994 ), who explain that film engages the visual senses and that more senses are 
involved in viewing a film than in listening to a lecture. Bai ley and Ledford ( 1994) argue 
that engaging the sen es leads students to a greater retention and commitment of the ideas 
and information, from the film to long-te rm memory. This is because the fil m appeals to 
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the emotions of the students and when emotions are acti vated information is better 
retained (D'Sa, 2005). In the same way that we rarely forget a life experience where we 
were highly saddened or intensely excited, a student will likely not forget an experience 
they viewed in a film that appeals to their emotions. 
This research will demonstrate how a film in social studies can be a useful tool in 
helping students become more aware of thei r cu ltural attitudes. A goal of social studies 
education should include cultural attitude awareness and the rationale that becoming 
more aware of our cultural attitudes is part of citizenship education. How our attitudes 
are formed and play out in our daily li ves makes us the kind of ci tizens we are, and they 
can best be explained by examining them more closely. Understanding our attitudes and 
how film can help to promote cultural attitude awareness wi ll now be addressed. 
In his book Blink (2005) Gladwell refers to the Implicit Association Test (IAT) as 
a possible means to understand the two levels of attitudes. The test was devised by 
Anthony G. Greenwald, Mahzarin Banaji, and Brian Nosek (www.implicit.harvard.edu). 
The test asks users to place things into categories as they fl ash on a computer screen. The 
test comes from the notion that we make connections quickly between pairs of ideas that 
are currently related in our minds more so than ideas that are not famil iar to us. One of 
the most popular of the lA Ts is the Race lAT. It shows a series of pictures of faces on a 
computer screen, and asks you to put them into one of two categories. One category is 
"European American or Good" and the other is "African American or Bad." Most people 
who have taken the test realize they have a "moderate automatic preference to whites". 
Even Gladwe ll himself received "moderate automatic preference to whites" (p. 84), and 
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he is half Jamacian. The reason for this response is that when asked to perform quickly 
and place the picture of a black person in one of the two categories, most people wj]] 
choose "African Amerkan or Bad." It is an automatic response that Gladwell explains 
by addressing the two levels of our attitudes towards things like gender or race (Gladwell, 
2005). 
Gladwell suggests that we have certain attitudes that we choose to believe. These 
are our conscious attitudes, our stated values and beliefs that direct our behavior 
deliberately. These attitudes we confidently state as being true. When we state that child 
labor in third world countries is wrong, or that hate crimes against homosexuals is 
immoral , or the fight for civil rights of minority groups is needed in our society, those are 
our conscious attitudes. What the IA T measures is our unconscious attitudes--the instant 
automatic assumptions that come out of our minds before we have had time to think 
about them. We do not choose to have these attitudes and we generally are not aware of 
them. They come from all the data that we process from books, magazines, news 
programs, television shows and fi lms. Often times the IA Twill ·how that the two levels 
of attitudes are not compatible with each other, which can lead the test taker to ask 
questions about where these attitudes come from and how they can be changed. What the 
IA T reveals is that our unconscious attitudes are predictors of how we may act in 
spontaneous situations (Gladwell, 2005). The images that are presented to us in the 
media on a daily basis are often pro-white. Those images play on our unconscious 
attitude level to produce attitudes that often associate bad ideas with African Americans 
and good ideas with European American. This relates to my research because just as 
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images of pro-white can influence our unconscious attitudes, so can images of pro-black, 
or any positive image of a minority group (Gladwell, 2005). 
According to Gladwell (2005), one student of Banaji (a co-creators of the test) 
took the Race IAT everyday. One day he received a positive association with blacks that 
he had not received before and questioned where it had come from. He then reahzed that 
he had spent the morning watching track and field in the Olympics. Gladwell suggests 
that exposing individuals to positive images of minority groups on a regular basis 
influences attitudes towards different cultural groups. Basically, you can teach yourself 
to become comfortable with different cultural groups so that the rapid cognition that 
happens when you are introduced to different cultural groups is not limited to the images 
you see from the media. The film I chose for my research portrays a postive cultural 
image of different cultural groups. 
The learning activity that I devised used the film, Paper Clips, which 
demonstrates how a group of students in a homogenous white population of Whitwell , 
Tennessee was introduced to cultural groups from all over the world. The film 
documents students studying the importance of respecting different cultures as well as 
understanding the effects of intolerance. The students in the film collected paper clip as 
part of a school project to represent the number of people killed in the holocaust. The 
students interacted with people from Germany (a country that often receives an automatic 
association with the terrible event of the holocaust) and other cultural groups as they got 
to know the stories of the holocaust and the people who remain to tell them. The film, 
One Clip At A Time HMA, was a production of the Johnson Group, in association with 
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Miramax Films and Ergo Entertainment. It was written by Joe Fab and was directed by 
E!Jiot Berlin and Joe Fab. Watching the film in my research study, and understanding the 
context in which the students in the film were being engaged, he lped the students in the 
research group become more aware of their c ultural attitudes. 
I cho e to use Paper Clips in the classroom because it provides positive images 
and a powerful message. Film can be used to show students po. itive images of diffe rent 
cultural g roups. We are not helpless when it comes to our unconscious attitudes. We can 
seek to improve our automatic a sumptions by educating ourselve with films and media 
image that highlight positive images of cultural groups (Gladwell , 2005). When 
teachers how film in the classroom, the films can show student cultural groups in a 
positive light. This can help students form unconscious attitudes that are more congruent 
with value and beliefs that are considered part of being a good citizen. 
In the social studies classroom, teachers general ly try to promote cultural attitudes 
of understanding, appreciation and valuing. This is re levant to social studie because it 
fulfills the rationales in ocial studies education for personal development and social 
activism (Case, 1999). Personal deve lopment is the expectation that graduates of high 
school will continue to Jearn along with pursuing an active and healthy li festy le. Social 
activism is what we do to better society as a whole (Newfoundland and Labrador 
Department of Education, 2001 ). 
In his article "Elements of a coherent ocial studies program", Case ( 1999) states 
that social studie educators in Canada cannot begin to develop a coherent vision for 
social studie without understanding the underlying rationales for ocial studies and the 
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goals that social tudies will promote to further the rationales. The rationales for social 
studies education provide teachers and curriculum developers with a direction for social 
studies programs. The first rationale is social initiation. Case (1999) explains that 
delivering a social studies program that provides students with the understandings, 
abilities, and values that they need to become productive members of society is a primary 
purpose in social studies education. My research on using film to help students become 
more aware of their cultural attitudes addresses this rationale to encourage students to 
reflect on their cultural attitudes and how their attitudes determine their perception of 
other cultural groups. 
The second rationale of social studies education, according to Case ( 1999),is 
social reformation. Case argues that social studies needs to empower students with the 
understandings, abilities, and values needed to improve or transform their society. When 
students are able to understand and reflect on their own cultural attitudes, they become 
students who are culturally aware of how they feel about people from different cultural 
groups, and they can then decide for themselves how they want to tran form their own 
thinking. 
A third rationale of social studies education is personal development. This 
rationale is focused on the talents and character of the student (Ca e, 1999). In relation to 
my research, when students becomes aware of their cultural attitude it helps them to 
become consciously aware of how attitudes are formed and what attitudes they have 
towards people from different cultures. When they are aware of their cultural attitudes it 
builds under tanding towards cultural groups. 
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The fourth rationale is academic unde rstanding, which are the disciplines and 
forms of inquiry that are a part of the content in the social studies program. The content 
acquired in the social studies classroom is the main focus of this rationale. My research 
connects students to different cultural groups and cultural awareness initiatives (as seen 
in the film Paper Clips), and provides them with information and a basis of knowledge 
needed to then reflect on their cultural attitudes. 
Case ( 1999) identifies five goals of social studies education. They are: content 
knowledge, critical thinking, information gathering and reporting, pe r ona l and social 
values, and finall y individual and collective action. M y re earch involves each one of 
these goals for social studies education. While viewing the fi lm and investigating a 
specif ic cultural group students retained content knowledge. Students in my research 
study also had to decide which information from the resource materi al was useful in 
designing their quil t patch that represented their cul tural attitude, which is information 
gathering and reporting. While watching the film students were e ncouraged, using a set 
of viewing questions, to reflect on what they saw in the film and decide how they felt 
about the attitudes of the students (in the film) who studied the holocaust. This 
demonstrates critical thinking . Finally, by understanding their cul tural attitude students 
builds a character of empathy towards others ' li fe experiences and respect for people of 
different cul tural groups, which shows the developme nt of personal and social values. 
Sears ( 1994) states that "Citizenship has been a central concept for social studies 
educators in North America for most of this century and social studies is more often 
defined as being fundamentally concerned with preparing students for participation in 
20 
civic life" (p. 6). He supports this by explaining that a survey conducted in the early 
1990s included an analysis of educational policy and curriculum documents along with 
interviews with officials from across Canada concluded to find that ci tizenship remains 
the primary focus of social studies (Sears, 1994 ). 
Case and Clark (1999) expanded on the goals of social studies education stated by 
Case ( 1999), by reflecting on the four purposes of citizenship education. They are as 
follows: citizenship education as social initiation , ci tizenship education as social 
reformation, citizenship as personal development and citizenship education as academic 
understanding. These are all components of what educators believe a good citizen shou ld 
be. Good c itizens should be productive members of society, which means they should 
participate in the democratic process and have an understanding of how their attitude 
influence their position. Students should be involved in bettering society. For example 
they should be activists for social change and equal treatment of people from different 
cultural groups. Students should have a strong sense of their personal development. For 
example they should be aware of their cultural attitudes and understand why they have 
the attitudes they do. Finally students should be intelligent about cultural traditions. For 
example they should know about other cultural groups and the experience of those groups 
(Case & Clark, 1999). Although my research is concerned with getting students to 
become more aware of their cultural attitude , it a lso focuses on each of these purposes. 
Case and Clark explain that citizenship education cannot be achieved quickly. Students 
have to develop citizenship education and therefore a mastery of the social studies over 
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an extended period of time through exposure to the knowledge and standards in the social 
studies program (Case & Clark, 1999). 
In May 2006 The Newfoundland and Labrador Department of Education 
introduced a policy entitled "Safe and Caring Schools". This policy was developed in an 
effort to provide a framework for the development and imple mentation of provincial, 
district, and school level policies and action plans to ensure that learning and teaching 
can take place in a safe and caring environment (Government of Newfoundland a nd 
Labrador, 2006). Included in the guiding principles of the policy are two stateme nts that 
reflect the need for a learning activity that empowers awarenes of cultural attitudes. 
Safe and caring learning environments are built on several principles. Two in particu lar 
are of interest to this study . 
. . . an inclusive curriculum develo ps an understanding of the underlying 
causes of violence and inequality, recognizes diversity, promotes equal 
oppmtunity, and enhances safety, respect and mutual understanding ... 
positive social behavior, belief and values are taught and reinforced 
through out the curriculum (Government of Newfoundland and Labrador, 
2006, p.4) 
The learning activity developed and implemented in thi s study promotes students ' 
understanding of their cultural attitudes and their orig ins and influences. By incl uding a 
learning activity that encourages an awareness of cultural attitudes, students are being 
introduced to diver ity of cultures along with the promotion of under tanding and respect 
for all cultural groups. The policy states that students will do the ir best to demonstrate 
respect for themselves and for others by "appreciating and caring fo r themselves and 
others; appreciating and respecting diversity; arriving at school on time, prepared and 
ready to Jearn ; abiding for the school' s code of conduct and taking responsibility fo r their 
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o wn action ; and engaging in positive, no n-viole nt confl ict resolution" (p. 8). The 
learning acti vity in this research uses f ilm to teach cultural attitude awareness. The 
process allows tudents to demonstrate the ir understanding of the ir cu ltural attitudes and 
this encourage re pect and dignity to other people . 
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Chapter Two 
Review of the Literature 
Social Studie and education in general are becoming more focused on reflective 
thinking. This is a process where tudent evaluate what they accept to be true. Dewey 
(1933) ays that a reflective thinker is someone who is aware of a problem and is able to 
bring critical judgment to that problem. Scholar (some of who wi ll be examined) in the 
field of education have studied the u e of reflective thinking and used it as a starting point 
to address important themes. The e themes are as follows: multicultural education, 
culturally responsive education, student centered learning, social tudies as a discipline 
and specifically c itizen hip (reflecting on the Canadian and American context), and the 
use of film as a motivational element in the classroom (Dewey, 1933). These are five 
theme from the literature that relate to my re earch study. The fo llowing ection 
examines these themes and what re earchers have established as important concepts in 
the context of the social studie cia room. 
Multicultural Education 
The starting point in research done on cultural education is multicultural 
education. Banks ( 1993) is a leading theori ton multicultural education. His focus is on 
the influence of knowledge on interpretation and getting students to reach beyond their 
cultural boundaries. He also has the tudents use their understanding of their own culture 
to form attitudes about other cultures. The need for students to investigate culture was 
apparent to Mingleton ( 1993), who wrote the practicum report at Nova University in the 
United States entitled, Usi ng a Cooperative Learning Model to Improve Cultural 
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Attitudes and Increase Cultural Literacy, to expand cultural awareness of tudents. The 
report describes a program that was developed and used to expand cultural awareness of 
fourth grade students, using cooperative learning strategies combined with multicultural 
instruction . Mingleton grouped the students in a heterogeneous, multiculturally 
composed, cooperative learning model to facilitate the transformation of cul tural atti tudes 
and to increase cultural literacy (Mingelton, 1993). Learning about other cultural groups 
is part of ocial initiation and students learning to become socially competent individuals. 
Ling (1999) says that teaching culture in schools can introduce students to a way 
of looking at and considering them elves in their own society and to recognize 
them elves as culture-bearers and culture-makers. Ling argue that educators must help 
students acquire sensitivity to and respect for the meanings that particular "ways-of-
living-and-being" have for those cultural groups who practice them. Deep levels of 
expression and content surrounding cultures is not the primary focus, but rather 
appreciating how any expression is rich with s ignificance and a valuable part of all 
cultures (Ling, 1999). The controversy often associated with culture in education is the 
debate over whjch culture to include in the curriculum. The argument by Ling suggests 
that it does not matter as long as students understand the significance and value that a 
culture has for that group of people and the world community. Understanding cul ture 
contributes to students' academic understanding in becoming good citizens. A good 
citizen is someone who has strong values and morals that reflect, honesty, and a 
commitment to the democratic process. It is with those characteristics that having an 
awareness of cultural attitudes would make an individual a better ci tizen. 
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Geneva Gay (2004) expresses the importance of multicultural education for 
improving the academic success of stude nts of color and preparing all students for 
democratic citizenship in a pluralistic society. Students need to understand how 
multicultural issues shape the social, political, economic, and cultural fab ric of society , 
as well as how such issues influence their personal Jives (Gay, 2002). Teaching cu lture 
in schools gives teachers avenues to explore academic knowledge and skill s that students 
need to be succe sfuJ citizens. By doing activities associated with culture and diversity, 
s tudents learn about governments, human rights, and freedom associated with the United 
Nations. They learn honesty and loyalty by looking at cultural expressions, family 
values, and justice by examining cultural rules and norms of different cultural groups. 
Culturally Responsive Education 
The next theme is culturally responsive education. Culture cannot be taught in the 
classroom without discussing the respon es to culture. In an effort to create multicultural 
classrooms that incorporate values and beliefs such as kindness, understanding, and 
compassion, Bazron, Osher and Fleischman 's (2005) focused on mastering social 
competencie in American schools. This article asks how schools can ensure that all 
students master the social, emotional, inte llectual, and technical competencies necessary 
to fulfill the roles of the private and pub I ic sector of society. Three approaches are 
outlined. The first approach is a program cal led, Advancement Via Individual 
Determination (AVID), that gives tudents of color, ethnic, and language-minority, direct 
instruction in the "hidden curriculum" of the school (this includes which courses to take, 
teachers to try and get, importance of tests, and how to study). Secondly, the authors 
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recommend creating an environment that enables teachers and students to connect on a 
personal level with one another. By producing a classroom community of kindness and 
respect, all students will benefit. Culturally responsive education is using the cultural 
knowledge, prior ex perience, frames of reference, and performance tyles of ethnically 
diverse students to make learning more relevant and effective for them. This can 
strengthen student connectedness with school s, reduce behav ior problems, and enhance 
learning (Bazron, Osher, & Fleischman, 2005). Although the previous research was done 
in the United States, the finding can be used to build the ethical framework of schools in 
Newfoundland and Labrador today. 
Martorella, Beal , and Bolick's (2005) research focuses on building an ethical 
framework in students that is necessary to build an ethical framework in schools. An 
ethical framework is the principles that guides decision-making that could influence the 
li ves of others (Martorella, Beal and Bobek, 2005). The research provides a definition of 
beliefs, attitudes, values, and value judgments. It a lso provides instructional strategies for 
examining beliefs, attitudes and values. Finally, the research encourages teachers to 
e ngage students in challenging beliefs and attitudes, and to recognize the influences that 
exist to he lp form thei r cultural attitudes and their worldview. They suggested that the 
fami ly, media and school all play a role in how students form cultural attitudes and how 
they see world issues (Martorella, Beal and Bolick, 2005). 
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Student-Centered Learning 
Social Studies education increasingly supports student-cente red learning that 
incorporates several resources of information, film for example, to increase the e mphasis 
on group proce e and to encourage tudent-gene rated questions to guide inquiry 
(Gibson & McKay 2002). Learning acti vities that encourage student to bui ld on their 
own knowledge and experience help to form new knowledge. In student-centered 
learning, students are engaged in a learning experience that explo res, analyzes, evaluates, 
and synthesizes knowledge into a frame o f reference that students can use to understand 
and interpret new knowledge. By engaging in student- cente red learning, students are 
building their knowledge base through their learning (Jadallah, 2000). 
When students seek to understand, they a re motivated to learn . When learners 
engage to know more about an idea, they invest their energy into the learning activity and 
new knowledge is deve loped (Brooks & Grennon Brooks 1999). When educators use a 
learning acti vity where tudents are permitted the freedom to question and interact with 
ideas, objects and people, they construct meaning surrounding a variety of concepts such 
as culture (Brooks & Grennon-Brooks, 1999). The objective of my research study is to 
gain a deeper understanding of where cultural attitudes come from and how cultural 
a ttitude awarene s can be introduced in the socia l studies curriculum. Changing 
established cultural attitudes was not the goal nor was it assumed that students have poor 
cultural attitude . The primary focus was for students to understand and reflect o n 
cultural attitudes to gain an awareness of their attitudes and where they come from. 
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Werner ( 1999) understands that Canadian students wi ll be uneasy about the future 
after being introduced to social problems that are often associated with studying cultures 
and the impact of certain cultural attitude around the world. He say that in the 
classroom there ha to be a rationalizatio n of the realitie of society that are portrayed in 
the media, becau e no matter what the problem is and the politics that surround it, society 
has a desire for a better future. Werner argues that school curriculum shou ld instil l the 
quality of hope. Hope is the knowledge and reflective confidence in the future and a 
willingness to engage it (Werner, 1999). Learn ing about cultures and diversity will instill 
in students a positive attitude about what other cultural groups want and need to be 
successful contributing members of ocie ty. The attitude of hop in students offers them 
a positive framework to feel empowered in discussions about reform and progress with 
people from other cultures. Having students invo lved in the process of learning by 
relating to the ir own li fe cultural experiences is a lso a useful way of making active 
learning motivating. 
Social Studies as a Discipline 
Smith ( 1999) argues that in Canada, social studies can onl y be a motivatio nal and 
educationally significant experience if teachers a nd curricul um developers link active 
learning with reflective practice. Students need the opportunity to make conclusions 
about the content they have learned. My re earch i concerned with the knowledge that 
s tudents gain from my learning activity and the new knowledge they construct from 
drawing conclusions about their c ultural attitude·. In order to be active ly engaged, 
s tudents have to make meaningful connections between new knowledge and previously 
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learned facts and concepts. Students have to ask their own questions and associate the 
learning with meaningful experiences. Students also have to take a respons ibility for 
their learning. It is the teacher's job to enlighten, identify, and develop the skills and 
knowledge to empower students to take responsibility for the ir own learning (Smith, 
1 999). Effective social studies teachers e ngage students in a learning experience by 
making the experience meaningful to the students. 
Smith addresses the issue of social studies being the least popular subject at many 
schools, because the human character is absent from the content. Smith says that there is 
little to engage and motivate students because they see no re levance to the curriculum and 
they do not attach meaning to the learnin g experience. It is ironic that social studies is 
considered difficult because despite this claim, according to Srn.jth, critical thinking (the 
reflection on and evaluation of knowledge), is frequently absent from in truction as well 
as assessment. Smith concluded that students have to be engaged in social studies before 
it is po s ible for them to perceive the classes, topics, and concepts as being a worthwhile 
experience. Engagement means the students are participating by asking questions and 
seeking answers. Students are then aware of their learning and are driven to fo rm new 
knowledge of social studies topics. Socia l studies programs and courses have to incl ude 
avenues fo r teachers and students to learn in an e nvironment that is active, engaging and 
motivational (Smith, 1999). Similarly, Dewey ( 1929) felt that all subjects must relate to 
social life in expressive and constructive activities. Dewey ( 1929) felt that value is lost in 
many subjects because there is an abstinence of the social element. Teachers and 
c urriculum developers need to design activi ties and learning experiences around elements 
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that appeal to students' learning and deve lopment. In the general curriculum outcome 
"cu lture and diversity" there are opportunities for activities that involve students be ing 
active in the culture they are studying. For example students can also choose different 
c ultural groups of Canada, and present di versity to their class by address ing the important 
c ustoms of the cultural group. "Culture and diversity" as a theme in the curriculum 
provides teachers with an opportunity to bring human characte rs into the lessons they 
teach in socia l tudie . 
Dewey continued to address progre a the development of new atti tude and 
new inte rests in experiences and not in the succes ion of curriculum. It is the 
responsibility o f education to reconstruct cultura l experience u ing image and 
experiences. Tn ocial studies, teachers have to e nsure that students are engaged in the 
learning experiences through the ir emotions and reactio ns to visual and physical 
e ngagement of the content (Dewey, 1929). Dewey furthered his argument by saying that 
without a ba is in a qualitati ve event, the content is foreign and relation hips do not exi t 
(Dewey, 1929). 
In order to expand social studies as a discipline and make it mo re appealing, the 
teacher needs to provide opportunitie for students to be a part of the learn ing process. 
Hope ( 1999) says that Social Studies fa il to get respect in the Canadian curriculum. Thi 
is because teachers fail to relay meaningful and relevant objecti ve , and the students do 
not find it interesting because the students see social studies as irre levant. Administration 
g ives socia l studies little respect because teacher with no background in socia l s tudies 
a re teaching it. Hope ays that we need to go beyond finding new ways of organizing the 
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content and suggests using strategies to make it an interesting and meaningfu l learning 
experience. These could include role-playi ng characters, doing projects, having review 
games and viewing historical videos and films. He feels that teacher shou ld take the 
attacks on social studies personally and move away from the obsolete methods of the 
past, such as note giving. We need to revive social studies by making learning student-
centered, which take Smith 's analysis of social studies as a boring subject to a new level. 
The responsibility is on the teachers planning the course. Hope examined the 
constructive approach that empowered students to ask their own questions and seek their 
own answers. Heal o explored the importance of citizenship education and used it as a 
means to enrich the learning experience of students. This, done with a constructi vist 
learning approach, introduced them to responsibilities, values, and decision- making 
(Hope, 1996). 
Citizenship 
ln the Canadian context, Sears ( 1994) explai ns that students tend to identify more 
with their region at a local level than with the country as a whole. For that reason, 
Canadian schools need to promote cultural diversity while taking into account the strong 
regional perspecti ves and perceptions. He explains that much of the research he has done 
on citizenship education has dealt with attitudes and that one must be cautious as to how 
far attitudes can determine behavior (Sears, 1994 ). That is why in my research the 
a ttitudes themselves were not the concern but the practice of students becoming aware of 
their attitudes was the primary focus. 
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Sears argues that student , as citizen , need to under tand that in Canada, there are 
communities that have separate attitudes, aspirations and interests, espec ially between the 
French and Enghsh cultural groups (Sears, I 994). He furthers his argument whe n 
mentioning research done on assessments of student attitudes towards human rights. 
Support by students is low for the freedoms in the Canadian charter of rights and 
freedoms; however, students do show strong support fo r freedom of speech, equa l pay fo r 
equal work, and preservation of native peoples ' cultures (Sears, 1994). 
Jones (1 982) explains that in the context of Newfoundland and Labrador, social 
s tudies education deal s with the relationship among people and therefore social studies 
education includes values education. He argues that value j udgements by students are to 
be expected, however teachers have the responsibility to raise questions and present 
issues that encourage students to think and challenge thei r value and attitude after being 
presented new information and forming new knowledge. Beyond obtaining cogni tive 
knowledge, students in a successful socia l studies program need to examine knowledge 
and refl ect on how their attitudes and values are shaped and fo rmed (Jones, 1982). 
Research done in Newfoundland and Labrador on students ' atti tudes and values 
indicates attitude awareness and values education should be included in the social studies 
c urriculum. Mintz (1992) argues that high chool graduates do process a fairly 
comprehensive set of attitudes and values that have social and poli tical implications as 
they develop to become responsible citizens. The goal of ocial studies education is to 
educate students to become effecti ve citizens. Therefore social studies education has to 
be involved in transmitting values and encouraging the development of effective 
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decision-making (Ludlow, 1993). To do this, educators have to include in their lesson 
plans situations that encourage students to deal with problems and to cope with real life 
s ituations. This is part of social participation and it has to be a focus of a reflective 
teaching approach, according to Ludlow's re earch. Ludlow also stresse that identifyi ng 
students' beliefs and attitudes through an expression of feelings needs to be encouraged 
and used as a source of evaluation after social participation. He offers a variety of 
devices to assess students' attitudes like, log books, interviews, journal, anecdotal 
records, and attitudinal measures (Ludlow, 1993). 
Film as a Motivaional Element in the Classroom 
The final theme is film as a motivational teaching tool. The use of film as a 
teaching tool provides students with the opportunity to develop feelings about an issue: 
"Vicarious experiences allow students to " live" the lives of others and in so doing 
experience the power of feelings and caring about matters that may otherwi se be fo reign 
o r remote" (Case, 1999, p. 239). After viewing a film and engaging in a learning activity 
that encourages reflective thinking, stude nts are more sensitive and concerned about 
individual circumstances and the lives of others. Therefore, they will become more 
aware of their cultural attitudes and seek to understand why they have the attitudes they 
do. An emotional connection is valuable to the learning experience because it engages 
the interest and creativity of the students beyond the lesson and the curriculum to the 
personal significance that helps foster learning (Werner, 1999). 
I think that film can help students become engaged in the learning, but they must 
see the film as part of the curriculum. They must also examine the film from a cr it ical 
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perspective, and finally they have to engage in exploring meaning beyond the images on 
screen (Clark, 1999). Popular film can be used to encourage students to view a film 
critically and deconstruct a medium that they experience regul arly. Many movies and 
films are a useful teaching tool because students are often visual learners. Through the 
images on screen , details are communicated to the student visually, which may not 
happen with any other media (Clark, 1999). 
Clark suggested three ways for developing lesson plans for using fi lm in the 
classroom. A pre-viewing activity aims to arouse interest and reveal existing knowledge 
about the theme of the film (Clark, 1999). Using film provides the possibility of making 
the learning experience meaningful for the student and engaging them to think c ritically 
about the context and theme of the film, and how it re lates to themes and concepts in the 
curriculum. 
My learning activity helped students ex plore their cultural attitudes. The research 
adheres to the learning theory of constructivism because it seeks to identify what students 
a lready know about their current cultural attitudes. Furthermore, as stressed by Gibson 
and McCay, the learning experience engages students in a reflective activ ity that 
encourages them to think at a deeper level concerning the issue of cultural attitudes, 
asking questions about why they have the attitudes they do and what consequences there 
are for those attitudes (Gibson & McKay, 2002). This style of teaching involves student-
centered learning. 
My research began with my desire to explore the general curricu lum outcome in 
the Foundation for the Atlantic Canada Social Studies Curriculum (Newfoundland and 
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Labrador Department of Education, 200J ). In addition, 1 wanted to develop a teaching 
s trategy that would motivate students to learn about cultural attitudes by appealing to 
their emotions. I chose to use film as a teaching tool because of the appeal it brings to the 
classroom experience, as students are often motivated to learn using multi-media 
resources. Culture is a concept that is important to c itizenship education and in this 
research the learning activity encouraged students to seek to understand their own 
cultural attitudes, along with the cul tural attitudes of others. This study is re levant 
because it asked students to assess their current attitudes, recogn ize cu ltural attitudes and 
identify influences on cultural attitudes. 
The five themes discussed in the review of the lite rature help to inform m y 
research in a variety of ways. Understanding multicul tural educational theories provide 
me with a justification for my research and provided a platform for this new educational 
forum, cultural attitude awareness. Having students reflect on their cu ltura l atti tudes 
makes provides the possibility of becoming culturally responsive and focus their learning 
as student centered. Understanding socia l studies education and specifically c itizenship, 
informs my research to the extent that it provides the objective and outcomes that need 
to be met by learning activities and informs me of the work that needs to be done in the 
classroom to fulfill the mandates of the curriculum. Finally, reflecting on fi lm provide 
me with an inte resting teaching tool that used correctly can be a motivationaJ element in 
the classroom. These themes were all instrumental in the design of my research and the 
methods I choose. 
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Chapter Three 
Research Design and Methodology 
This research employed qualitative methods. The focus was on the "meaning" 
that students had of other cultures a well as their culture and how that meaning was used 
to form cultural attitudes. Nestor (200 I ) says that qualitative research (critical) attempts 
to show the process that occurs when people define the meaning of their world. 
Qualitative strategie can suggest how change may have come, by studying such things as 
the assumptions or predispositions of subjects, or the setting that led to change (Nestor, 
2001). In this research, the learning activity that used film may or may not have brought 
about the awareness of the students' cultural attitude. Tripp (I 992) argues that critical 
research sees knowledge as socia lly constructed and therefore artificial and held 
differently by different groups. The goal of my critical research w as to investigate what 
influences existed to socially construct students' cultural attitudes and how they as 
learners could be more aware of their attitude and the influences that played on those 
attitudes (Tripp, 1992). 
Cohen, Manion and Morrison (2000) define critical research, as "a view of what 
behavior in a social democracy should entail" (Cohen et all., 2000 p. 28). This type of 
research does not just give an account of society and behavior but also focu es on the 
possibility of a society that isba ed on equali ty and democracy. Critical research goes 
beyond describing situations and phenomena, and seeks change. There is an engagement 
of the disempowered, to address inequality and promote individual freedom in a 
democratic society. The agenda of critical methodology examines and interrogates the 
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relationship between school and society. My research study focuses on the relationship 
between a social studies learning activity using fi lm and the awareness of the students' 
cultural attitudes as they engage in a learning activity (Cohen et al., 2000). I investigated 
and sought change in cultural attitude awareness of students, as wel l as a change in how 
c ultural attitude awareness is introduced in social studies education. 
The conceptual framework for this study was phenomenology, which focused on 
the experience of the learning activity and the meaning it had for the students. Methods 
included participant observation, interviews, and surveys. Phenomenology includes the 
notion of life-world, the conscious ex perience of everyday life and social action. It also 
includes the practical reasoning and commonsense knowledge that people take for 
granted . In this study, the aim was to describe the life-world of the tudents and the 
influences that form their cultural attitudes (Schwandt, 1993). Schram (2003) explains 
the approach of phenomenology as studies that "investigate the meaning of the lived 
experience of a small group of people from the standpoint of a concept or phenomenon" 
(Schram, 2003, p. 70). This approach to critical research focuses on what an experience 
(social studies learning activity using fi lm) means for students who have had the 
experience and are able to provide a description of it. 1 investigated their description at 
the end of the learning activity when I had the students answer a survey about the 
experience. The assumption with this approach is that dialogue and reflection, examined 
through use of discussion, interv iews, participant observation and student writing, can 
reveal the essence or underlying meaning of the experience (Schram, 2003). The 
students provided the meanings of their cultural attitudes before and after the experience 
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of the learning activity, using a case study-based scenario, questionnaire, and a survey. 
Prior to the learning activity, students investigated their cultural attitudes using an 
activity that asked them to respond to hypothetical scenarios. Students were given a 
series of short case studies and asked to choo e from three cho ices, as to how they would 
expect to react to the situation. Following the learning activity, students chose re ponse 
to a series of state ments about attitudes and w hether they think the learning activ ity 
shaped the ir current attitude toward cultural groups, helped to identi fy their cultural 
attitudes, and helped them gain a better understanding of what influences their cultural 
attitude . 
This research study included an inte rview to supplement the research. 
interviewed the social studies teacher of the research group about what cultural attitudes 
mean to ocial studies education and the benefits of this learning activity to the social 
s tudies curriculum. The interview focused on the theme of social stud ies education and 
the influence it has on students' cultural attitudes. The interview was not highly 
structured but I did have a list of standardized questions to obtain data from the interview 
to reach a research conclusion (Cohen, M anion & Morrison, 2003). The research 
interview ha been defined as "a two-person conversation li mited by the interviewer for 
the specific purpose of obtaining re earch-relevant information . . . on content pecified by 
research objectives of systematic description, prediction, or explanation" (Cannell & 
Kahn, 1968, p. 527). 
Participant observation is a tool fo r gathering evidence about processes, 
c ircumstance , or other observable conditions. (Schwandt, 1993). In 1958 Gold devised a 
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typology of participant observers to describe the four participant observer f ield roles. 
They are complete participant, participant-as-observer, observer-as-partic ipant, and 
complete ob erver (Scott, 1996). During the learning activity I observed the students and 
made field notes based on classroom observations. I focused on students' motivation for 
the learning activity to determine whethe r or not they were attentive and engaged in the 
learning process. Students' emotional responses to the film were observed from the ir 
e motional reactions to the events of the film. Students' awareness of their own cul tural 
attitudes was addressed by whether students were conscious of their atti tudes and astute 
as to why they have the attitudes they do. Finally, students' interest in the learning 
activity was noted by whether they enjoyed the process of investigating cultural attitude ·. 
When doing participant observation, I recorded facts and put them together into a 
meaningful picture (Nestor, 2001 ). 
Participant observation includes several types of data. These are the physical 
impression of the etting, a de c ription of actions and behaviors, the documents of 
written material that could consist of census data, and students' written material (Nestor, 
2001 ). For this research 1 was a "participant as observer." I was open about my purpose 
and therefore had to negotiate access with the students, teachers, and adm in istrators at 
e very level. I carried out the activity with the students and therefore I was participating 
in the research (Scott, 1996). However, as a participant observer, my presence did have 
some influence on the students and this affects the findings of my research. At the time, 1 
was a substitute teacher and I had taught in the school prior to my research. This was a 
limitation. As Milson did in his research in 2002, I did observe and in some cases 
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ass isted the tudents on the days they worked on this learning acti vity. I set up the cia s 
discussion, showed the film , gave instructions on designing the ir quilt patch and issued 
the survey. I attempted to limit my direct interaction with the students; however, since 
the regular c lassroom teacher was not involved with the creation of the learning activity, I 
had to ass i t a number of students on several occasions. During the survey portion, I did 
leave the room and did not offer any assi tance (Milson, 2002). 
The notion of triangulation aims to strengthen the reliability and validity of 
qualitative data. It is a series of strategies directed toward both the gene ration of data and 
the clari fication o f findings. There are triangulation strategies fo r data, methods, 
investigators and theory. Qualitative f indings still need to be related to the problem 
employed and research will often require further confirmation. That mean that the data 
has the potential to confirm findings, but doe n' t a lways. For my purposes I had to 
ensure that the findings from personal observation, interv iews, and documents gene rated 
by students (surveys and journals) that I u ed in concluding my research was related to 
the o riginal que tion (Miller & Fredericks, 1994). 
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Sampling Method 
The research took place at a high school in an inner city school in St. Jo hn 's 
Newfoundland and Labrador, and involved 17 students. The school was relatively large 
with approximately 600 students. The research g roup consisted of six females and eleven 
maJes, and were a Canadian History c lass. I spent five classes with them and spoke about 
my purpose on the first day of our meeting. I related to the students in a role not as 
teacher, but as a "group leader". I did not want the students to view me as a teacher, so I 
asked them to call me by my first name. Havi ng the students view me as a teacher wou ld 
have caused the students to work towards achieving an academic goal of success, rather 
than an honest representation of how well the learning activi ty Jed them to think about 
their cu ltural attitudes. I interacted with the teacher regul arly during the learning activity 
and we discu sed the students' involvement in terms of how much they seemed to enjoy 
the experience. All the students in the group were Anglo-Saxon with the exception of 
one student who did have some Japanese heritage. All the students were born and grew 
up on the island of Newfoundland. 
Type of Re earch Design 
I labeled my learning activity "Understanding our Cultura l Attitudes using the 
Film Paper Clips" . The activity was included in the Canadian History 120 I curriculum 
consisting of grade ten students. The activ ity made use of the fo llowing materials: copy 
of the film Paper Clips, resources from different cultural groups from around the city 
(brochures, books, and pictures), qui lt patch for each student, markers, and bristol board. 
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The goal of the learning activity was to have students identify what cultural 
attitudes they have, where they come from, and why they exist. To introduce the 
learning activity, I showed student pictures of people from different cu ltures around the 
world. They included rac ial and ethic cultural groups, di sability groups, e lderly groups, 
homosexual groups, women's groups and other c ultural groups. I gave students two case 
studies that asked them to anticipate their attitudes and actions in a given situation with a 
person from a cu ltural group other than their own. The next activity involved a whole 
class di cu sian on the meaning of cultural groups. Student responses were recorded on 
bristo l board and posted in the classroom for the duration of the learning activity. 
Students concluded from a discussion that they have the attitudes they do because of what 
they are taught in school , taught from their parents, see on television and movies, and 
read in magazines and newspapers. Students generated a definition of "cultural group" as 
a group of people that share the same beliefs and values. Students also provided 
examples of cultural groups like African Americans, students, Islamic, and other groups 
and e lements of culture, being food, re ligion, clothing, mu ic and politics. Students also 
generated a definition of attitude as an opinion or belief about someone o r something and 
provided examples of attitudes they have towards chool, their friends, their fami ly, 
sports, and music. The research group considered why people have certain attitudes 
towards cultural groups. Finally, as a class they generated a definition of "cultural 
attitudes" as the attitudes they have towards people from cultural groups. 
Students watched the documentary film Paper Clips. Prior to the fi lm , students 
were given a viewing guide (see appendix A) to use as they watch the film. These 
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questions were read aloud to the students before they watched the film. During the fi lm, 
at specific times, students would respond and I would pause the tape to hear comments 
and reflect on the definitions we generated on the bristol board. 
Following the film, students examined information, pictures and fabric from 
different cultural groups around the c ity of St. John 's. They were asked to demonstrate 
their attitudes towards a cultural group in a visual presentation on a piece of fab ric that 
will be used in a quilt. Students were directed to make connections between the goals of 
students in the film to collect paper clips to represent the number of people killed in the 
holocaust (in the film) with what they believe are their cultural attitudes. Furthermore, 
the quilt activity was intended to bring a sense of hope that cultural attitudes towards 
cultural groups will grow in our society to be that of understanding and open to 
acceptance. I provided the students with some possible examples of how they may 
represent the ir cultural attitude using poems, pictures, song lyrics or personal letters (see 
Appendix B). 
Students presented their quilt patch to the class and discussed their cultural 
attitude toward a given cultural group. Using what they have learned about cultural 
groups and cultural attitudes, students engaged in a reflective discussion as a whole class. 
Students were asked to generate ways that they can learn about different cu ltural groups 
on an on-going basis and how they can promote positive cultural attitudes towards 
cultural groups throughout their own lives. 
The evaluation and assessment consisted of a written survey that included ten 
statement that they were to rate from five choices and they al o answered three questions 
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(see survey in the appendix). They were asked to comment on whether the activity 
helped them identify cultural attitudes and whethe r the activity encouraged them to think 
about their own attitudes towards cultural groups. The instruments used to collect data 
were examined by my thesis supervisor for wording, clarity and appropriateness. 
Information was gathered throughout the study using student work (two surveys 
and the quilt patches), principal investigato r's observations of the class, and an interview 
with the teacher. These were kept by the researc her for analysis to complete the research 





There were three categories of data: participant observation, an interview and 
surveys. There was a survey prior to the learning activity and after the learning activity. 
RESULTS OF CASE STUDY PRIOR TO LEARNING ACTIVITY: 
Case Study One 
You have just been given a brand new car for your graduation. You and your 
friends arrive at your prom and find out that they have valet parking (a service where an 
attendant parks your car for you). The attendant is a Hispanic man in his early twenties 
and he speaks with a distinct accent. Valet parking is free on the night of your prom; 
however if you choose to park your own car, there is a ten-dollar meter fee. Do you trust 
the attendant with your car or do you choose to park the car yourself? Explain why. 
E ighty seven percent, (87%) of the students said they would trust the attendant for 
a variety of reasons. Students said they would call the police if anything happened and 
that the man is no different than anyone e lse hired for the job. Some suggested it was 
cheaper to go with the attendant and that it is the man 's responsibility if anything happens 
with the car and that he must have ski lls to do the job if he was hired. Other students said 
they are used to seeing people in Canada who are different races because we Jive in a 
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multicultural country and that they would tru t the man based on his de meanor as a po lite 
and mannerly person and you cannot judge people based on the ir race. 
Twelve percent ( 12%) would not tru t the attendant because they wouldn ' t trust 
anyone with the ir brand new car. 
Case Study Two: 
You have just spent your who le ummer working to save your money to buy a 
brand new computer. You purcha e the ex tended warranty, and after three weeks, your 
compute r crashe . Having purchased the warranty you bring your computer in for 
maintenance at the store where you bought it. The re are two individuals at the repairs 
desk, a Caucasian woman in her early twenties and a Chinese wo man in her early 
twenties. Whomever you approach will be in charge of taking your computer apart and 
finding out what is wrong. You need your computer back quickly and you want to make 
sure who ever you choose to fix it, gets it done promptly. Who do you decide to 
approach? Explain why. 
Fifty pe rcent (50%) said they wo uld go to e ither woman who wa close t or the 
individual who wa not busy because they we re both hired fo r the job, have the same 
training and that race, skin colour or gender doe not matter. 
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Thirty-one percent (31 %) of the students said they would go to the Chinese woman for 
the same reason, because the Chinese have a strong reputation of knowing a Jot about 
electronics and they are more focused on their schooling and tend to be very bright. This 
is an example of students stereotyping and is a part of their current cu ltural attitude. 
Eighteen percent (18%) said they would go to the Caucasian women because she would 
be faster and they are more "used" to white folks than Chine e and that the Caucasian 
woman would have a greater understanding of what she is doing. 
Participant Observation Data: 
Setting: The classroom was newly painted blue and had large windows overlooking the 
school parking lot. The room was fairly large at 40'X 20'. There were a number of 
posters, maps and student work on the waJJs, as well as a large selection of books in the 
rear of the classroom on bookshelves. The classroom consisted of one computer in the 
back used mainly by the teacher, about 25 student desks, book helves with a number of 
films, textbooks and binders in the front of the room, a TV /VCR, chalkboard and the 
teachers desk in the front. The classroom had a friendly atmo phere and was clean and 
well organized. 
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Description of actions and behaviors: Throughout the learning activity the students 
seemed very interested in the ongoing classroom activities. In the initial portion, students 
were anxious to find what they would be doing and participated in the case studies. The 
next activity involved a group discussion, where students generated their own definition 
of "cultural attitudes" while discussing culture and atti tude separately. The students' 
suggestions were recorded on bristol board and responses came from all 17 students. 
While viewing the film, students were given a viewing guide that was reviewed with 
them prior to watching the film. Throughout the film many students were emotional 
(they would express distress by saying "oh my" and "wow"). All the students seemed 
very interested in the film. While completing their quilt patch, tudents were very 
motivated by the process. 
I also observed students' motivation, students' emotional response to the film, 
students ' awareness of their own cultural attitude and finally students' interest in the 
learning activity. This was done by making field notes throughout the study. Student 
motivation appeared to be high during the process. Many students asked numerous 
questions prior to the learning activity regarding what they would be doing and the film 
they would see. Initially, students were g iven a case study and students were interested 
in how the case study related to the learning activity. While they were watching the film, 
students sat c lose to the television and no students asked to leave the room, indicating 
that they did not want to miss any part of the film. During the fi lm, a few of the students 
became emotionally engaged as many felt connected to the students' efforts in the film. 
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They exhibited these emotions by crying, laughing, and making comments to me after the 
class about how "cool" this was. 
Students did become aware of their cultural attitudes after watching the f ilm, as 
many of them said that they did not understand how anyone could be racist. They 
showed in thei r quilt patches that they have thought about the cul tura l group they had 
investigated and represented their cultural attitude towards that group. 
Written Material, Student Work: The quilt patches designed by the students were very 
we ll done. I have included pictures of the m and have commented on how the tudents 
have represented their cultural attitude. There are only 13 qu ilt patches, because three of 
the s tudents did not wi sh to submit the ir quilt patch, and one student completed a patch 
that was off topic and as a result wa not incJuded. They took part in the survey and were 
a part of the classroom observations, so they till contributed to the re ·u lts of the 
research. 
1. 
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The above quilt patch done by a student shows how she has thought about the diffe rent 
cultural group that exist and has repre en ted them by a j ig-saw puzzle that "fits 
together' . The tude nt has included the phrase "No matter the color, no matter the shape, 
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we all must come together" to express her cultural attitude as one of co-operation and 
understanding that although cultural groups are different, they can sti ll li ve and work 
together. 
2.~~~~~~~~~~~ 
This quilt patch represents one student's cultural attitude of the cultural group of Catholic 
sisters who call themselves, "Sisters of Mercy". The Cultural Group of Sisters of Mercy 
w ould likely be a difficult one for students to relate to, but once this student had an 
opportunity to investigate what the group is invo lved in, she was able to express all the 
positive components. This stude nt has expressed her cultural attitude as one of 




This student examined the cultural group of the physically disabled. She has 
expressed her cultural attitude towards this group by examining the group from their 
perspective. She has included the logo in front of the globe to symbolize the global 
awarene that people who are in wheelchairs are capable of li ving accomplished 
lives. The slogan "what doesn't kill us, makes us stronger" represents her attitude 
that people who use wheelchairs as a result of becoming a paraplegic, have survi ved a 
tragedy, but that they are still strong contributing members of society. 
4. 
This student has chosen to express hi s cultural attitude towards the cultural group 
consisting of people who are from the Netherlands. He has chosen to reflect on the 




This student ' attitude towards disabled people is reflected in her s logan "Your Right 
as a Disabled person!" Her cultural attitude is one of social acceptance and social 
right for people who use wheelchairs and need to avail of parking spaces and other 
facilities reserved for them. This student 's attitude is that the people of this cultural 
group have certain rights that should not be violated by people outs ide the cul tural 
group. 
6. 
This student ha reflected on his cultural attitude of the aboriginal cultural group. He 
has expressed that he likes "their creativity with how they dress when they compete in 
dance competitions". His cultural attitude is one of appreciation for the cultural 
groups expression in their dance and clothing traditions. 
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This student has written a letter to the cultural group organization "Women ' s AIDS 
education o rganization" to express he r attitude of appreciation. She has adm iration 
for the cultural group and her cu ltural attitude is reflected in the letter. 
8. 
This tudent is reflecting on his attitude towards the citizens of Iran. Although he doe 
not understand the politics of Iran or fully understand the ir culture, he appreciates the 
changes in the culture and has made suggestio ns as to how they have gotten better as a 
country. His cultural attitude is one of under tanding and hope for the possibility of a 
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better life for the people of Iran. Understanding the content is a big component of 
cultural attitude awareness and will be closely examined later. 
9. 
This student has chosen to reflect on the Jewish cultural group. He has suggested that 
we as a g lobal cultural group are more alike than we are different. His attitude is one 
of acceptance of all cultural g roups, but has chosen to specificall y acknowledge the 
Jewish cu ltural group. 
This student chose to do a simple design to represent his cultural attitude in a direct way 
that encompases a ll cultural groups. His slogan "People are People" stre ses his attitude 
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that we are all more alike than different, and that whatever a person's cu ltural group, they 
are still people like everyone else. 
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This student has represented his cultural attitude by a message of understanding the 
powerful minds of the Chinese cultural group. He has presented his attitude as one of 
admiration of the people of China and how they will once come to know their 
powerful place in the world. 
12. 
This tudent has chosen to represent his cultural attitude towards the two cultural groups 
of African Amedcans and Caucasians. His attitude is expressed by outlining the changes 
that have occurred in the history of the re lationship between the two cultural groups. He 
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acknowledges that barriers have been broken and his attitude is that all people should feel 
a part of the same global community. 
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13. ====================================== 
This student has reflected on her cultural attitude towards people from the homosexual 
cultural group. She says that she "feels that love is love" , meaning that a homosexual 
relationship is based on the same guiding principle as a heterosexual relationship, love. 
Interview Data: 
On March 4111 2007, I interviewed the classroom teacher. I asked him the set of questions 
listed below. These questions were reviewed prior to the interview by my thesis 
supervisor. 
I. As a social studies teacher, how important is it that new teaching strategies are 
being developed and used in social studies education? 
2. With the recent development in values education and reflective thjnking, do you 
think this teaching strategy could be a valuable contribution to the social studies 
curriculum? 
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3. What benefits are there to a social studies program that includes learning activities 
that focus on students' cultural attitudes? 
4. Do you think this activity will he lp students become more aware of their cultural 
attitudes as well as identify the influences that exist to structure their cultural 
attitudes? 
The interview was done to reach a conclusion about the use of the learning act ivity in 
the Social Studies classroom. He stated that it is important to be progressive and adopt 
new strategies, as times change the methodologies have to change too. He suggested that 
this teaching strategy would be a valuable contribution to the social studies curriculum 
because it was "interactive and students actively participated in a process". With cultural 
attitudes and the global community as major themes of the activity, ·tudents came in 
contact with ethnicities and were made aware of differences and the need to be tolerant. 
Throughout the interview, he said that including cultural attitude awareness in the 
Social Studies curriculum was important. "It fosters a broader awareness of society and 
how society is often changed, it is rare to find homeogenous area and that students need 
to be aware that the world is becoming a smaller place and that they should understand 
that there are different cultures". He also added that this acti vity potentially w ill bring 
out the weaknesses in students' character or the character of their peers. It can provide 
for them an eye opener to find out that others may not be as broad minded as you may 
assume them to be. This learning activity encourages students to check their own 
perspectives and look at their positions to stop and analyze their own views. This 
learning activity asks them to pause for thought. 
59 
Finally, he offered suggestions a to how this learning acti vity fi ts into the 
existing Social Studies curriculum. He said that "in the curriculum now students learn 
about Canadian society in the twentieth century when people came over as immigrants 
and were exposed to intolerant racist views. This shows students the shortcomings in our 
history. This activity would help students understand the sensitivity that is needed when 
dealing with cultures other than our own." He also suggested that with the Eastern 
School Board recruiting many international students (the Newfoundland International 
Students Experience program is a link on the Eastern School Distric t website) thi s 
activity could be very beneficial to encourage students to "understand the ir cul tural 
attitude and be more comf01table in a classroom environment where not everyone is from 
the same cultural heritage." 
From this interview it can be concluded that including cultural atti tude awareness 
in the social studies curriculum is a valuable component and useful area of c itizenship 
education. What we achieve whe n we incorporate cultural awareness is an area of 
citizenship education that focuses on understanding cultural groups and their 
contributions to our society. 
Students need to have an understanding of the content surrounding the cul tural 
groups that they are studying before they reflect on their cul tural attitude. As seen in 
many of the quilt patches, students are us ing phrases about being tolerant and accepting 
but many of them do not have a knowledge base of the specif ic cultural groups. 
Although each student was given a folder of resource material, many chose to ignore it o r 
were not given enough time to read and understa nd it. This learning activity needs to be 
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done after an extensive study of a cultural group has been conducted through individual 
investigation (like student projects) or by classroom units of study. If students are not 
given adequate amounts of time and resources to fully engage the content of the cultural 
group, the result is often stereotyping which is what we as educators want to avoid. 
Survey Data: 
The results of the survey following the learning activity using film show that using 
film as a teaching tool can be an effective way to teach cultural atti tude awareness in 
Social Studies education. Students were asked to respond to ten statements by choosing 
strongly agree, agree, disagree, strongly disagree or not sure. Students were also asked to 
respond to three questions: 
I. "Is this the first time that you have been exposed to a learning strategy us ing film 
that helps you recognize your cultural attitudes?" 
2. "If no, how have you recognized your cultural attitudes before?" 
3. "Did you benefit from using the learning activi ty using film?". 
Using the responses from the three questions along with the results of the students ' 
choices to the statements, I analyzed the students' c ul tural attitude awareness. I then 




NAME: _______________ __ _ 
Using Film to teach Cultural Attitude Awareness in Social Studies 
Below is a set of ta tements related to your overall perceptions of the learning strategy 
that used film as a teaching too l to he lp tude nt become mo re aw are of the ir cultural 
a ttitudes. Indicate your degree of agreement with each sta tement by c irc ling your 
category of response. U e the following scale whe n responding to each item: 
SA- Strongly Agree A-Agree D- Disagree SD- Stro ng ly Disagree NS- Not Sure 
I . I have thought about cultura l a tti tudes (your own and othe r peoples) before I 
partic ipated in the learning acti vity us ing the film Paper Clips. 
SA A D so NS 
2. During the learning activity us ing the film Paper Clips, I was motivated to learn 
about cultura l attitudes. 
SA A D so NS 
3. During the learning activi ty us ing the film Paper Clips, I was more aware of my 
cultural attitudes, than I wa prio r to the learning activity. 
SA A D so NS 
4. As opposed to o ther teaching tra tegies, I think us ing the film Paper Clips in the 
learning activity helped to make me more aware of my cu ltural attitudes. 
SA A D so NS 
5. I now unde rstand more of the infl uences that exist to shape a person's cultural 
attitude. 
SA A D so NS 
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6. I think that recognizing my cul tural attitudes is an important part of social studies 
education. 
SA A D so NS 
7. Prior to this learning activity, I rarely learned about cu ltural attitudes in social 
studies. 
SA A D so NS 
8. I think film should be used in social ·tudies and other courses to help students 
learn. 
SA A 0 so NS 
9. I have thought about my cultural attitudes more as are ult of participating in the 
learning activity. 
SA A D SO NS 
10. J have rarely had an opportunity to explore my cultural attitudes in other courses. 
SA A D SO NS 
Please respond to the following questions in the space provided: 
I. Is this the first time that you have been exposed to a learning strategy using 
film that helps you recognize your cultural atti tudes? YES NO 
2. If no, how have you recognized your cultural attitudes before? 
3. Did you benefit from using the learning activity using film? Plea. e explain. 
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Figure 1: 
State ment I :I have thought about cultura l attjtudes (your own and other people's) before I 
SA- 12% 
A-40% 
0 -24 % 
SD- 12% 
NS-12% 
partic ipated in the learning acti vity using the fi lm Paper Clips. 





This figure indicates that 52% of the students either agreed or strongly agreed that 
they had thought abo ut cultural attitude befo re partic ipating in the learning acti vity. 
Student responses indicate that very little time was spent in c lass on cultural attitudes. 
Students indicated that they would discuss and debate but little time was spent re flecting 
on cultural attitudes in a formal or sy tematic way. 
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Figure 2: 
Statement 2: During the learning acti vity using the film Paper Clips, I was 








S tatement 2 
T he above figure shows that 88% of the students were motivated to learn about 
their cultural att itudes during the learning activity using fi lm. Students re ponded in the 
survey with enthusiasm regarding the learning acti vity, which sugge t that film and 
creati ve learning experiences are moti vating. One student stated that " learning about a 
cultural group to make a patch made me learn and realize so much (s imple, effective and 
quick). Loved it!" 
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Figure 3: 
Statement 3:During the learning activity using the film Paper Clips, I was more 















Figure 3 indicates that 64% of the tudents were more aware of their cultural 
attitudes during the learning acti vity. Student re ponded with statements uch as "it 
[learning activity] opened my eyes completely" and " I believe it [learning activity] 
opened me up to seeing that no matter our background or history, we can overcome 
anything and make a difference" . Including learn ing activities such as this one can be an 
effective way of encouraging cultural attitude awareness in the classroom. 
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Figure 4: 
Statement 4: As opposed to other teaching strategies, J think using the film Paper 
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A indicated in figure 4, 88% of the students surveyed strongly agreed and agreed 
that using the film Paper Clips in the learning activity helped to make them more aware 
of their cultural attitudes. By watching the fi lm, one student responded with the comment 
that it made them "think more because r got to experience the li fe of cultura l attitudes". 
It can be suggested that film is a useful learning tool because it brings emotional and 
physical experience to life for students to see and think about. 
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Figure 5: 
Statement 5: I now understand more of the influences that exist to shape a 











Figure 5 indicates that 70% of the students strongly agree and agree that they now 
understand influences that exist to shape a person's cultural attitude. One student pointed 
out in their response that " using the film made it much more easy to understand about 
other cultures and how other individuals feel about cultural attitudes". Another s tudent 
reflected on their own prejudice by explaining that " I was expecting the community in 
which the film wa based to be bas ically ignorant southern people who in the beginning 
wouldn ' t want to learn about another culture, but by watching this film it made me 
reconsider my prejudice and it really made me think in more depth about the people 
around me". Using the film in this learning activity helped this student to reflect on what 
was happening in the film and apply it to their lives, which made it a mean ingfu l learning 
ex perience for them. 
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Figure 6: 
Statement 6: I think that recogniz ing my cultural attitudes is an important part o f 









The majority of the students, 88%, believe that recognizing their cultural atti tudes 
is an important part of social studies. In social studies, cul tural groups are often 
examined but a one student indicated regarding cultural attitudes " [learning about 
cultural attitudes] helps you see what cul tural groups are really like". Another student 
expanded on this idea by suggesting that, "I didn ' t know that so many cultural attitudes 
existed. I now know that categorizing a c ulture is wrong. And that everybody has a 
different thought or opinion about a cultural group (e.g. gays, Indians, Jews). I learned so 
much from this experience." When learning about cultural attitude awareness, students 
can become more connected to the cultural group they are studying and apathetic to the 
life experiences of others. 
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Figure 7: 
Statement 7: Prior to this learning activity, I rarely learned about cultural 









The results of this statement were divided as 46% agreed and strongly agreed, 
where as 50% disagreed and strongly disagreed. From this it is reasonable to assume that 
although cultural attitudes are taught in the social studies curriculum, not all students fee l 
that they have learned about cultural attitudes effectively. One student stated, "We never 
talked about cultural attitudes in school before" . In the social studies curriculum, 





Statement 8: I think film should be used in social studies and other courses to 















As indicated by the 82% of students who agreed or strongly agreed that film 
should be used in social studies and other courses, it is reasonable to a sume that as a 
learning tool, f ilm is a useful resource. One student explained this by saying that " I did 
benefit from thi s film. I have never before seen people who actuall y survived the 
holocaust speaking about their experiences. The way the fi lm was put together was very 
moving and educating" . 
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Figure 9: 
Statement 9: I have thought about my cu ltural attitudes more as a result of 















This figure shows that 70% of the students have thought about their cultural 
attitudes more after pruticipating in the learning activity. This learning activity has 
helped students think about their cultural attitudes outside the classroom experience. A 
student responded in the survey by saying "I did benefit by using this activity because 
I'm more aware of my cultural attitude and it made me think about other cu ltures and 
how they are like us." 
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Figure 10: 
Stateme nt I 0: 1 have rare ly had an opportunity to explo re my cultural atti tudes in 










66% of the students rarely had the opportunity to explore their cultural attitudes in 
o ther courses. However, some students have thought about the ir cul tural attitudes before 
in other ways. One student pointed out that "J have thought about cultural attitudes 
before. Although in the media they tend to tereotype certa in groups of people, I think 
about it and realize isolation and prejudice should not be a part of my life. Also, being a 
Newfoundlander we know what i t feels like to be judged. I try not to j udge in return of 
knowing the feeling" . Gi ven the opportunity to explore cultural attitudes further in 
courses, the tudent ' feelings of being j udged could be reflected on and examined in 




The results of this study reveal that a social studies learning activity, using film, 
can help students become more aware of their cultural attitudes. The students 
demonstrated in their responses to the survey that they were more aware of their cultural 
attitudes fo llowing the learning activity than they were before participating in thi s 
learning activity. The fi lm, along with an accompanied learning activity, encouraged 
s tudents to empathize more with the experiences of people from different cultural groups 
and the learning activity helped to make them reflect on how they fe lt about those 
cultural groups. By creating a meaningful learning experience in the classroom, the 
student could use the information they received in the film and apply it to their own life 
experiences. They created a quilt patch that reflected how they felt about a cultural group 
and by doing so were engaged in a lesson of empathy and cul tural awareness. 
The life world of the students in this study is that of students living in the inner 
communities of St. John 's. Most students come from lower to middle class households. 
The main influences in their Ji ve that contribute to their cultural atti tudes is media, 
school , and their parents. Understanding that media contribute to the students' cultural 
attitude from an educational perspective drives educators to focus on usi ng med ia in the 
c lassroom. Media needs to be used in the social studies classroom so that what the 
students are viewing in the media in their daily lives (books, magazines, television, music 
videos and movies) is filtered through a thought process before it becomes a part of their 
collective understanding. 
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The students in thjs research were culturally homogenous. Their cul tura l 
differences were limited to white , Ang lo Saxon middle class group. Therefore, the ir 
understanding of cultural groups outs ide of their own is limjted mainly to media. By 
bringing media into the c lassroom and using it as a resource to understand cultural groups 
representation , students have an oppo rtunity to then ask questions about how cul tura l 
groups are represented and how attitudes get formed and generated in society. 
Students also gain cultura l attitude from parental influences. By educating them 
and listening to the ir own opinio ns about cultura l groups we are encouraging the m to 
think for themselves and ask questions about what they believe a particul ar cul tura l group 
contributes to society. What we teach them in the classroom about cultural atti tudes and 
understanding people's place in the world builds in them a capacity to be caring and 
thoughtful. 
Using the film , Paper Clips, in the learning activity resulted in students becoming 
more aware o f the ir cultural attitudes. It was one learning tool, incorpo rated into a 
learning ac tivity, that worked to he lp students represent how they fee l about othe r cultural 
groups. Using film in the classroom has to be co nnected to the curriculum and must be 
seen by the students as a part of the course they are studying. When done this way, this 
research has provided the support for us ing films to help students become more aware of 
their cultural atti tudes. 
For teache rs who are inte rested in designing learning activities that will promote 
reflection on cultural attitudes, three compo nents should be implemented in the 
c lassroom. First, teachers need to ackno wledge what the students already know about the 
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concept of culture and how attitude are formed. Secondly, the teacher needs to give the 
s tudents an opportunity to understand and form new knowledge about cultural attitudes in 
a meaningful learning experience. Thirdly, the learning activity that the students 
participate in needs to conclude with an evaluation of how the students will implement 
what they learned in their everyday lives . Finally, it is necessary to have an extensive 
study of the cultural groups prior to the learning activity so students have the content 
knowledge they need , to investigate their cultural attitudes. 
Acknowledging what the students already know about the concept of culture and 
their understanding of attitudes has to be the starting point for the learning activity. The 
components have to be outlined in the classroom prior to the learning acti vity on cul tural 
attitudes because the teacher needs to have a starting point. The teacher may be in a 
classroom where there is a diverse population of students who come from many different 
cultures, and their reality of what culture is and how attitudes are formed is very different 
in that situation than in a classroom where all the students are from a single cultural 
group. Also, there may be only one or two students in the class who are from a different 
cultural group. That needs to be acknowledged and addressed so that the students in the 
class understand that how they individuaJly understand culture and attitude formation is 
not how all the students understand it. Finding out what the student already know about 
c ultural attitude awareness wiJI ensure that the teacher who is designing the learning 
activity understands what needs to be included to help the students build new knowledge. 
Creating a learning activity that a llows the students to learn by actively engaging 
in the process i. important if our goal is to have the students build on the knowledge they 
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already have to create new knowledge. Actively engaging the learner means that the 
students are a part of the learning process and they are responsible for how they learn. In 
this learning activity students viewed a film and re presented their cultural attitude on a 
quilt patch. They were applying the knowledge they learned from watching the movie to 
their representation of what their cultural attitude was. There are other ways to engage 
students in an active learning process. A learning activity may include writing a story o r 
poem to express their understanding. The important component to acti ve learning is that 
the students are engaged in a process that makes them responsible partners in the learning 
process. 
Finally, teachers who are interested in designing learning acti vities that promote 
reflection on cultural attitudes need to have a se sion at the end that evaluates how the 
students will implement their understanding of what cultural attitudes are and where they 
come from in their everyday lives. In this learning activity, a discussion at the end where 
students made suggestions as to how to treat people from different cultural groups, 
a llowed for reflection on what the understanding of cultural attitude means in our lives. 
The results of this research will benefit the practicing teacher because students' 
conception of cultural attitudes is described and a learning strategy was tested. This 
research show that the learning activity, using film, aided in having students become 
aware of their cultural attitudes. This research gives teachers a framework for design ing 
lesson plans and projects that include the outcome, cultural attitude awareness. 
This research has provide a conceptual framework of cultural attitudes including 
the influence learning activities using film has on bringing an awareness of the cultural 
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atti tudes of high school students. This study seeks further action and change in social 
s tudies. Students should engage in activities that encourage them to consider the cultural 
attitudes they have, and recognize that their cultural attitudes are a result of various 
influences. Further research on student attitude formation and the influences of 
education, family life and media on those attitude is encouraged along with designing 
learning activities that have students inve tigate cultural groups. This research is 
essential because of the current push in social studies for values c lari fication. This 
research has outlined one aspect of value clarification regarding the influence of social 
s tudies learning activities on bringing awareness to students' cultural attitudes. 
There are some cautions when designing activi ties to bring awareness to students' 
cu ltural attitudes. It is important to be sens itive to students who are from other cultural 
groups in the cia sroom. As this is an activity in awareness of attitudes and not an 
activity in building or developing attitudes, some students may have attitudes that are not 
socially acceptable and the teacher has to be aware of how the students present their 
attitudes in class. Working with a homogenous group as I did is different from 
implementing thi s activity in a classroom where students were from a number of different 
cultures. In my study I had to avail of film to present a story about another cu ltural 
group. 
Another limitation with doing this activity is that teachers should not impose the ir 
attitudes onto their students. Teachers should be aware that one's attitude is just that and 
that although the teacher can suggest good positive cultural attitudes and present to the 
s tudents a role mode l for good cultural attitudes, he or she cannot evaluate them based on 
78 
the attitudes they have, only on the degree that they have reflected on their attitudes. This 
is only a learning acti vity on deve loping students' awareness of their attitudes, not in 
developing cultural attitudes. 
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Conclusion 
This research provides the educator with a starting point for developing a social 
s tudies curriculum that uses film to teach cultural attitude awareness. The use of f ilm in 
this research has proven to be an effective method to teach students how to be aware of 
the ir cultural attitudes. By using this learning activity in the classroom, teachers are 
e ncouraged to modify the film choices and the representation cho ices for the students to 
suit the curriculum content and the learning styles of the students. By using film in the 
classroom to bring awareness of the cultural attitudes of students, teachers are able to 
provide students with a motivating learning resource that serves to teach them awareness 
of the cultural atti tudes and contribute to their overall development as thoughtful 
considerate c itizens. 
By creating empathy in the clas room it may make students more caring and 
thoughtful. The goal in this research was to create a learning activi ty that would 
encourage the students to think about the ir attitudes towards cul tural groups other than 
their own. By doing so, a classroom env ironment is formed where students are 
considerate of the life experiences of other cultural groups and are conscious of the 
a ttitudes they have towards those groups. 
The study provides the opportunity to investigate the effectiveness of a new 
teaching strategy, to improve instruction and learning in social studies. T here has been 
very little research done in the area of exploring cultural attitudes and how teaching 
strategies affect them. The findings in this research shows that students are motivated to 
learn about their cul tural attitudes through the use of film. 
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Appendix A 
Paper Clips: Viewing Guide 
Please think about the following questions as you watch the film: 
l . What are some similarities between yourself and the students at the school in 
Whitwell? 
2. What are some cultural attitudes of "Depressed Communities". Are there any 
"Depressed Communities" here in Newfoundland and Labrador? 
3. What is a homogeneous group of people? 
4. How can a person learn to be tolerant? 
5. What are some stereotypes toward the students in the film? 
6. What was the initial goal of studying the Holocaust? 
7. What were some of the other lessons that the students learned from the activity? 
8. What does it mean to be close-minded and a fundamentalist? How does that affect 
a person 's cultural attitude? 
9. Do you think the activity the students did in the film helped them become more 
aware of their cultural attitudes? 
10. By understanding their cultural attitudes, do you think it is possible that people 




You have just viewed the film "Paper Clips" that focused on the themes of Prejudice, 
Tolerance, and Culture. I would like you to think about your own Cultural Attitudes. In 
the same way that the students and teachers in the film would reflect on their own 
attitudes towards people who were different then themselves, Jet us now consider our 
attitudes towards different cultural groups, our CULTURAL ATTITUDES. To do this, I 
will give each of you a cultural group (thjs will be given to you in the form of a package 
of information). Read through the information to the extent that you get some idea of 
what that cultural group consists of. Become familiar with the general elements of the 
culture. After you have gotten to know a little about the culture, start to reflect (think 
about) your attitudes towards that culture. Here are some guiding questions to help you: 
1. What do I like about this cultural group? 
2. How am I simjJar to this cu ltural group and in what ways can I relate to them? 
3. What is so distinct about this cultural group and how does that make them 
interesting and diverse? 
4. What is my overall opinion about this cultural group and how do I feel about 
the people who are a part of this cu ltural group? 
After you have thought about these questions (and it may help you to write down a few 
notes as you respond to the questions), represent your cultural attitude towards the 
cultural group. What that means is you are given an opportunity to be creative and 
insightful. You will design a quilt patch that shows how you feel about the cultural group 
you investigated (that is your CULTURAL ATTITUDE). You can do what ever you 
want with your quilt patch (be as creative as you wish). Here are some suggestions: 
1. Draw a picture that demonstrates your opinions and feelings toward that cultural 
group. 
2. Write a Poem that reflects on your emotions toward the cultural group. 
3. Write a letter to a person of that cultural group that expresses your thoughts about 
their culture. 
4. Draw a symbol and incorporates words or phrases that express your feel ings 
toward that cultural group. 
5. Collect quotes that highlight how you feel about your cultural group. 
Feel free to bring in other supplies to design your quilt patch (I will provide markers). 
Your assignment for Thursday, November 23rd is: DESIGN YOUR QUILT PATCH (you 
can use the back of this sheet). Friday' s class will be used for you to transfer your design 
onto the fabric . You have to come prepared to transfer your design (do not come without 
something designed!). During Friday' s class you will focus on the reflective process of 
thinking about your cu ltural attitudes towards your cultural group, as you work on your 
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quilt patch. On Tuesday, November 281h, we will conclude thi activity. I will ask you all 
to present your quilt patch and we will re fl ect on the learning activity as a whole. 1 wi ll 
then have you fill out a survey that will be used as a source of data for my thesis. 
Thank you for taking part! 
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